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BIPARGE — A — L [0) 02 F S IS 09, 1153 07
KWA—FE, B, J5 2 2 0 ™% 1Y o0 70 B Fi S
Unab e 3iihesre=aiN S -MAivEA RIS S S

— eI R BOF A Bl > 1 A 2
Th Y B2 52 W [ Z ( Ching, et al. , 2020 ; Ruiz —
Martin, et al. ,2022) , A ARV A2 1Y 248k B <
TRRZERTERIZ M TR ARAL WA A R A i A
S REABERAN ML AR B 132 M R A | AR AL 46 1 2 A
WO o ok B AL M A R 2 0y BF 9T 4 2R
(Fischer et al. ,2010) , iXSef&4% FBEIRE S S
B 1) 2 ARAGHE A A S | AW e 174 L 2 st
T T EEUEYE A5 B (Pasquinelli, 2012) , %5 4b, T
Gite R 2 BRI, WS IUE ZOM AR X 206 il 2
PR AR R 268 R A JaH 8 AR5 5 B OF 1T
REABCE B , 45 AL A 53 BOUTOE LA T G-, 1 i R
PR RbaE ME DL SR = BT 0 T AT SRR S AR
J (Hook & Farah,2013), HULRE T HEH XU
B RRE R A — HE i JE MO 1 2 ki
M i DN N R € R TN S K (NE 7R E 2 =g
ZRAE B A AR B Y 2R E A A%
Gy NGRS 1 = 8 N RN S BRSBTS e 21
HE S EE T HOm [E] A A B 2O A R
12 (Dekker & Kim,2022;Kim & Sankey,2018), X4t
RIS ESR T T BOWREAOC T 808 th &2
OFTR12 S O [ R S S e iy 0 P

B AT B P22 R) 25 0 TR A8 AN 2 5k
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i) #2435 47 19 F 2% ( Ching, et al. ,2020; Pei, et
al. ,2015) , Ozdogru & Balatekin (2018 ) [/ 5% 4%
FW], UBOIBAE B Z P 222 R R B Al H SO b 22
FEATEZCE RN HIHEA i BE B %R 2000 525
Dy 452 SO R B IR AR DG AR BT 32 2w, AT 5]
RARGMTE R P 4 . Tardif, et al. (2015) H7E
AT A b A B T BOMATE 25 5 #RAE I LE 5 T
PR H oy T 5 IR B OTEE S A WA 2 pl, B
ESHEF R IR OC 1P 2036 528 5 5 | R O 2
MEMTERIEE, AR, YR —FHATEs Z —E
RSP i, 2R (Ao AR X 5 8 200 I
T A B HT T

1E4 Macdonald , et al. (2017) IS5 R BN,
Xof Pl 2 A D ) B i i 1) SR 5 K AR (68% ), HIk
NEE TAEHE (56%) . wm #i 28 B o 4 fih N 5
(46% ) o WESHE b RTLATE HY, il 22 B2 42 fnh 2 110
AR RN R T A BRI 2
P ERY S S22 Y NIARNCIN L EE LS na iy P e
iR, XU P SR E 5 EUINE s A B
TREMAEIFAREE 2 T BR i e il L, B AE %
S EIE MR Z R 22 M [ i L 3R A T — Se g i
WS, BCE AT RE R 4R 52 T — SR A R AR H " E
PRz, Bk, SR B E 51
T BN 2 iR 0 B SR R H AL A
BIZEE M 4B R (Tardif, et al. ,2015; Varas -
Genestier & Ferreira,2017)

B2, B4 A 5 5w A SC R it 4, o JF
A BT m A SRR RE Ty, A A R
I A BT R ) — B 22 Bk U A A A R
ES QI N AT I N VI 2 R vl < = O s
( Dekker, et al. ,2012; Varas — Genestier & Ferreira,
2017) o Wit U, 78 RO 4 A 2B 27 0 P AR iR
SRR, LA TX P B B E PR, X A4
REEAKMPAGH HiE— L0t A0, 25
A AR IR T R 43 32 B3 2ok B 332 % Ml PR A 5
(I ARBR A 132 0 > AR JBURH DG Y F i AR T | ok
A BOMATE AR S i 3 T8 2 0 IR R,
7 B S SRR P B 22 e B b B T A
TR AR 2 1 o O 5 it — 263 R B TR S8 1 B 2
B, 23 G — L E B UE SR DB AR AR WAL R (9 15
Bl (Dekker, et al. ,2012; Ozdogru & Balatekin,2018;
Varas—Genestier & Ferreira,2017) . Xt Ui 7 3
ol 1 BREAA BT T 25 B 5 e 00 i R 24 R
(¥ TE B 4 7, 3X — 25 FE Park, et al. (2016) H9 85T
AR TP R UESE , A, — MR R

v
BHFE: W
EDUCATION %@w’@%g

PO AR O A 0 & —Fh 57 1 [ 2 ( Carter, et
al. ,2020 ; Papadatou—Pastou, et al. ,2017) , iX 3 i
HHE AR AR IR EE W] UG B T B AT 2L
U 7E 1E 2 A BOE ST S A 3 B Rl 2w
WEEM,

SR, R B AR I B = TR Y
M2 RLAH (Betts et al. ,2019) MELLIE Ml 170
H SCFE (Betts, et al. ,2019 ;Macdonald , et al. ,2017) .
5% 3 RS2 B 35 22 18] 19 228 i B % ( Devonshire &
Dommett,2010 ; Howard—Jones & Paul ,2014) . SC{kF0
INALE 0 W, (Pei et al. ,2015) UESEMR 22 (AR
A FH SIS BUF &R E ) (Sarrasin, et
al. ,2019) LA K X Bl 24 31E 35 1) I /5 ( Ritchie, et al. |
2012) ZE P R AP REAR A B 25 ) K ARAE ph 2 3
(Dekker & Kim,2022) , T4 JH#0 7 AU B3 X il
SRR BN e ), WAF R T 20 B2 AR
PR N T M AR S U S E SR
HE2REES @, Bt LR B Lk RE N A
RSt AR B I SR R S

( =) FATHAY L4035 3T B F 04970 BT R

AR B R 5 | R 2% SR 25 SR 1) i 28 i 0
REHFSLEE B BN, MEHT SMaER s
Z[A) VA 3E BGRB8 G B A T
XoF BOMAEAAR B — R 02l R B 5 0] 52 i) B0
A ) A 28 P 30 2 DA T i A DRAR BT AR 1)
B, BTEdE A CRE AR B2 1 205K
W™ Uk R RS R I AL A R R
B Y E B A B — R A BT Y 3 T R 2
HTRFR IF 1a] 2000 A% 35 B 28 #f 35 (Sullivan, et al. |
2021) , X ffifT —Se AR HL AR F A AT R R IS
Bl LR 2E TAEEN e T AR A
BEINZIG R 7 0 ZBUS AT 4551/ T
BEHERCR TR ( Gleichgerrcht , et al. ,2015) , ESg)lii}
TR BE MR TSR H 25 1K R 2%
ERTHE ARRE AR 35 I KBS 52 2Z 6] Y
KNG, BT Mg R LR B U K A A
(Ching, et al. ,2020; Goswami, 2006 ; Howard — Jones &
Paul ,2014 ; Privitera,2021) , X 2 # & 40U 52 41
) M)

OB SRS S B B R Bk

s 2 A I G B ROR 1S 2R B ( Krammer,

et al. ,2021 ; Mahmoudi,et al. ,2021 ;Painemil , et al. ,
2021 ;Rincén, et al. ,2022), HRETE A HE LK, —
BT BOMAN BB L 2 e PR A b 5L T h 2 )2
WFFE R B9 227 2 ( Rato, et al. ,2013 ; Ruhaak &
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Cook ,2018 ; Zhang et al. ,2019) . M4k, IBAHGRK—
BRI A R X M B2 AR W 2%
FEIN R B 27 B A 5 R B 0% X A 1] 8 20 4
PR T AR FE 25 4E FH ( Bailey, et al. ,2018 ; Diivel , et
al. , 2017; Ferrero, et al. , 2016; McMahon, et al. ,
2019) o —I0XF Hr N A K v A O Y I A e i
TN, K320 J Al 3 2245 58] il Bk 2 B 9 5
Fe7 W H0 OrE, IR N XA F T A 1y o
(Tardif et al. ,2015) . fR SR, UM 28 b i
AIINRITEAR KR JE b s X 30 Se ™ A s e, S
W H A A HHEE R Y] MR X S R & 2
RELRSH 2027 52 e, (H R BE 20 7 BOR & 48 32 Bl 2 il
RO | S 2CR R AN 4 B AN G B 57 H ( Dekker, et
al. , 2012; Grospietsch & Lins, 2021; Rousseau,
2021) ,3X AJ et 23 BH A 200 R BOA 20 B 7 )y
(Busso & Pollack,2015; Goswami,2006) , K, N
TIPS HOE R O A e
ZARIE T — LA 2RI WA T A Y T B I (1%
WE2),

MRAEER 2 w7, WBFSE 5k BB, JE & ft
SR AEEVIGE R T AT I— S5 D% L e A
GEBCT X LT FA Se AT i S BRI AR A A 0 1
5 HAHT AR MR 2 20 T st 4, HR

HIHON F 22 5HF MR KAk WA D ER 4 5L
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T FEAIN R D FERT s IS L E
Bl FEAR Sy, FOma] IR T rh X A 2 p R
MR AT I3 RN 56 35, DT Jik 20> Xof il 28 0 0% 19 05
I, RS BR, v T O PR R A e D e
A () T 07 T R AT RIS B B0 ) R 2 RS, R
AT B SRR B R P R T RO
(refutational ) T T A0 22 ff it . e Bk ) 0 2 %8
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Ay 00 4 B AE B i) i 4 3K e SIS R 1) 380 U
BRAYRE S, T DAL 2= 09 8 40 2 U B (Kowalski
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W IR R MR PR AT R T HE M
Z B2 R 00 2024 52 B 1 & 12 ( Rousseau,2021)
TR 2 Bh 2 ST Tz 8] 1 & et DL Jp 28
BheE B TE EALZCE PR b N A9 SEUE R 5T H i
W HIXFAR /D ( Dubinsky, et al. ,2019) , 75 5 j5 42 8
ZWRE SV, AR B a2 I 2
AT R A TE AR AR AR A 28 P IS A U AR b Y
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